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| We have decided to dedicate this issue of TDU Talk largely
to ways of providing evidence of good teaching practice.
sue arose out of conversation at the recent Teaching
k meetings, and is also reinforced by the gratifyingly large
number of student nominations of staff for Teaching Excellence
Awards (over 200!). Congratulations to all our staff whose
students were sufficiently impressed by their teachers to nominate
them. However, it has emerged that some staff have needed
assistance with the construction of Teaching Portfolios as this has been an
unfamiliar activity.

The Universityés Teaching Awards Con
Orhmhused6 teaching portfolios used to
Aotearoa and the University to judge nominees for Tertiary Teaching Excellence
Awards. The reason for this is that we hope that staff, by preparing a good
portfolio for their School or Faculty, will be well placed to submit their work for
wider awards than the School/Faculty level ones. Staff might also be able to use
teaching portfolio preparation and write to help them with papers for education
-related journals or conferences, hence also contributing to their research
requirements without adding too much to their workload.

So this issue of TDU Talk includes articles on how to construct teaching portfolio
as a way of providing evidence of sound teaching practice (Ako Aotearoa prefers
not to provide exemplars, in the interests of freeing staff to cover the criteria as
they see best but our staff have asked for some further details on portfolio
construction). Teaching portfolios a
Postgraduate Certificate in Tertiary Teaching, so learning how to construct one
can help you with this task if you enrol in the PGCert(TertTchg). The issue
commences with reflections from a successful Ako Aotearoa winner, Lisa
Emerson, on the benefits of constructing a portfolio. Then there are a number of
articles on ways of constructing a portfolio. We also include a novel way of
evaluating teaching and coursework used by one of the nominees, Angela Martir
of Computing and Mathematical Sciences, whose students were also interviewec
to substantiate Angel ads description
formative feedback on teaching pract
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Di agnosiso, is described. Staff may
can be offered by the Teaching Development Unit, and enables staff to decide if
anything needs changing or strengthening while a paper is still being taught. It
works best with student groups of no more than 40. Finally, we encourage staff t
think about having a lecture/class observation as a way of gathering feedback or
your teaching.

ltds great to have the strong evi den
seeing with the awards nominations, and the willingness of staff to share good
practice. The Teaching Network attendees have suggested that it would be good
be able to observe other staffodos tea
staff who are prepared to have déopen
to get different ideas that might refresh their own practice. If you are prepared to
share your practice with others in this way, please do email your name to
pip@waikato.ac.nz

All the best as you engage in markin
summer school, poseaching activities for the rest of the year.

Pip Bruce Ferguson Z

9th Quality in Postgraduate Research Conference

Same places,
different spaces

Educating Researchers for the 21st Century

13-16 April 2010
Adelaide, South Australia

Stamford Grand ASCILITE 2009, the 26th conference in the seri

is in Auckland City, Aotearoa New Zealand for thq

second time in the history of the Society.
QPR conferences provide opportunities to:

Ascilite 2009eflects on the emergence of

I Discuss policies affecting postgraduate education multiple spaces in our personal and learning
environments. The themes are:
I Exchange views on current research and good practice in the field BlendedSpace
Virtual Space
9 Link special interest groups of supervisors, students, researchers, SocialSpace
administrators and policy makers MobileSpace

WorkSpace

The QPR conferences are of great value and interest to policy makers,
supervisors, postgraduate administrators, educational researchers,
postgraduate students and academic developers working with both
students and supervisors.

http:/gpr.edu.au/2010/index.html! «> aSCi | Ite 2009

December 6, 2009

www.ascilite.org.au/conferences/auckland09/
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Writing a Portfolio for the National Teaching Awards

It was a chance to look
back at what | had done as
a teacher, decisions | had
made, strategies | had
trialled — and to look at
the present and the future,
at the kind of teacher |
would like to be.

(L Emerson, Massey University)

Reprinted with permission of Ako Aotearoa and Assoc. Prof. Lisa Emerson
(School of English and Media Studies, Massey University)

[Adal 9YSNRE2Y>X (GKS t NAYS aAyAradSNDa adzIN
LR2NIF2tA2 F2N) GKS ylLiAz2ytt GSFOKAYy3 |41 |

I had not thought of applying for a teaching award. | teach large, first year,
compulsory courses, where high student evaluations are hard come by. S
when | was nominated for a national teaching award, | was more than a
little anxious.

To apply for a national teaching award involves preparing a teaching
portfolio of no more than 8,000 words. And thisriting a teaching

portfolioT turned out to be a wonderful opportunity to reflect on what | did
as a teacher and why. As tertiary teachers, we all know that reflecting on
ourteaching what webére trying to aidshai ev
vital part of our role. Yet reflection can so easily be crowded out of our day
as we meet multiple demands of teaching, research and administration.
Changes to my teaching are often made intuitively, and my reflection on
changes may be | imited to Ayes, t
worthatryion t o pl an D! o

Writing a teaching portfolio gave me the space and time to bring reflection
on my teaching into the foreground of my mind. It was a chance to look
back at what | had done as a teacher, decisions | had made, strategies | h
trialledi and to look at the present and the future, at the kind of teacher |

would like to be.
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The Courage to Teachavailable in
the Teaching Development Unit
library. To browse or borrow this

book, please visit the TDU Library in

A.B.04 or email Dorothy
(Dorothy@waikato.ac.nz) or Preetha
(tduadmin@waikato.ac.nz).

gy

Teaching is more than
figures and technique: it's
about how we position
ourselves in our
relationships with our
students, our tutors, our
subject, how we perceive
our role, how we respond
to the unexpected
question.

(L Emerson, Massey University)

sh o\

“Unlike many
professions, teaching is

ltés tempting to I t o
student evaluations and evidence, to always done on the
techniques and strategiess if that is what dangerous intersection
comprises excellence in teaching. But the personal and public
criteria that Ako Aotearoa publish about t life.”

teaching awards made me pause. Teach )

is more than figur._ _  (amen qu

about how we position ourselves in our relationships with our students, ou
tutors, our subject, how we perceive our role, how we respond to the
unexpected question. So | stepped back, taking time to think and read abc
teaching.

A major influence on my teaching has been Parker Palmer, an American
educationalist who is influenced by Quaker philosophy. Pulling his book,
The Courage to Teaabff my shelves, | was caught afresh by his questions:
what do we teach, how do we teach, why do we téaid most

importantly, who am | that teaches? As | sat down to think through my
portfolio | pondered each of those questions. The what | teach, and how |
teach were relatively straight forwairdut the why question, and the who
question challenged me deeply.

Answering these questions became the foundation of my portfolio. The
criteria provided by Ako Aotearoa (se& Y became an
excellent framework on which to base such reflection, and | used these
criteria as section headings, as well as adding a section on Teaching
Philosophy.

The criteria defined by Ako Aotearoa encourage the writer to think
intentionally and systematically about their teaching. But more than that,
the criteria challenged me to question every aspect of my teaching and to
test my assumptions. As | thought through my teaching, | tested every
teaching strategy with simple que
Kknow?o

Finding the answers to these questions took me beyond both my own
perceptions and formal student evaluations. | asked peers to observe my
classes and comment on my learning materials. | invited national and
international colleagues to look at my course websites and learning tools.
| 6ve al ways wused writing in my cl
focused some of that writing so students were handing in short reflections
on the learning material which allowed me to understand what students
were hearing in my classes, and thus to fine tune my teaching. My
classroom seemed to expand as more voices contributed to the learning
context.
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...I hope that my
students will be enabled
to become more
effective learners... | hope
that they will be able to
hear their own voices
more fully in my
classroom, and to hear
their voices in relation to
others’, within the
context of a broader
community.

(L Emerson, Massey University)

ASDUNZ 2009

Annual conference for academic staff developers of the Universities of New

We tend to think of teaching excellence as located in an individual teachet
Reflecting on and evaluating my teaching made me realise that excellence
is located more broadly, in a community that is always exparidimghe
students with whom | share a classroom, within the School and institution
work for, within the context and culture of tertiary education in New
Zealand, in the community of my discipline both nationally and
internationall y. Pal mer comment s
i's always done on the dangerous i
As | handed in my teaching portfolio, | had never felt this more keenly.

And what will be the result of this reflection as | wrote my portfolior

me, and, more importantly, for my students? First, | hope my students will
encounter a better teacher: a teacher whose investment in teaching and ir
her discipline is palpable. As | tested and weighed every teaching strategy
| discarded some older strategies and gained ideas for new approaches a
new learning tools. The process was both evaluative and créeatikthe
outcome should be a more intentional, more creative teacher.

Second, | hope that my students will be enabled to become more effective
learners. Specifically, | hope that they will be able to hear their own voices
more fully in my classroom, and t
within the context of a broader community.

Finally, since | am a teacher of academic and scientific writing, | hope that
my careful evaluation of my teaching role and strategies will mean that my
students become better writers. That is, after all, what my job is about.

Writing a teaching portfolio for a teaching award is a deeply rewarding
experience, with potentially far reaching effects for teachers and students.
would consider this process to have been one of the most enriching forms
of professional development | hav
challenging criteria invite deep and rich evaluation of teaching. Writing a
teaching portfolio may be a daunting tasut it is well worth the effort.

Zealand

26, 27 NOVEMBER 2 0 0 9IS TAINUI HAMILTON

Hosted with pleasure by the University of Waikato Teaching Development
Unit, together with Ako Aotearoa.

Featuring presentations and discussions on a variety of topics including:
appraisalg research on teachingorganizational issues around teaching and
learningi graduate attributeg higher

education to develop creativity

ssssss WAIKATO
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Why a Portfolio?

This article is downloaded, with permission, from the University of Texas website,
http://sunconference.utep.edu/CETalL/resources/portfolios/intro.htm

For those who value good teaching, portfolios offer a meapotoote
better teachingand todocument teaching achievement

Teaching portfolios have gained a higher profile in recent years as a
creative form of summarizing and developing stronger teaching. For those
who may be dissatisfied with the limitations of standardized forms for
evaluating teaching through student evaluations, for example, the portfolic
offersan important alternative. For some, they are merely part of a
broader academic or career portfolio, showing how teaching, research anc
service are all integrated. (This website focuses exclusively on teaching
portfolios.)

Teaching portfoliosand the process of creating or revising-ecem have
manybenefitsor roles:

X provide an occasion for reflection:
1 on teaching goals
1 on teachestudent relationships
1 on effectiveness of teaching strategies
1 on alternative methods for teaching and assessing teaching
X enhance awareness of teaching methods
X showcase a teacher's skills, growth and range
X document teaching and its effectiveness
X profile a specific courser teaching methods for other teachers

X promote professional dialogue about teaching and growth towards
active teaching community

X recordrecognition of scholarship, presentations and awards on
teaching
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As scholar-teachers, we
should be central actors
in reviewing and
presenting our work,
rather than passive
objects of evaluation.

One may well view teaching portfolios as parallel to the more familiar
process of presenting one's research achievements. After all, it is
appropriate to vieweaching as a Scholarly Activity So, too, is
documenting it and sharing it. These reflective and communal activities
are a form of personal growth. Ideally, then, one might see the teaching
portfolio as an extension of one's curriculum vitae (CV). (The perspective
at this website is thus much closer in spirit to discussions at AAHE than
to the popular books by Seldin, 1993; 1997.)

In this site, we will highlight portfolios asreative acts, as forms of self
expression in the professional context of teaching. As sctedahers,

we should be central actors in reviewing and presenting our work, rather
than passive objects of evaluation.

In addition, we will emphasize thgrocessof developing a portfolio as a
tool for guiding selimprovement as much as for evaluating performance.

Portfolios are messy to construct, cumbersome to store, difficult tc
score, and vulnerable to misrepresentation. But in ways that no
other assessment can, portfolios prove a connection to the
contexts and personal histories that characterize real teaching
and make it possible to document the unfolding of both teaching
and learning over time.

0 Lee Shulman (1988)

Summative and Formative

Portfolios can be mulpurposed. Along one dimension, they can address
an administrative need to summarize one's teaching contribution in a
teaching institution: a form acfummative evaluation. Along another axis,
one can use the assembly or development of a portfolio as an occasion
self-reflection and growth: gormative evaluation. In teaching, as in
research, we may profit from blurring the distinction, or seeing the two a¢
complementary, not antithetical. In our site, we highlight both summative
and formative aspects, though our emphasis is on articulating the less
familiar formative dimension and its potentially vital role in summative
evaluation. (For more, sé®rmative and Summative Evaluatipn
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A Portfolio Profile

Fundamentally, a teaching portfolio is similar to an artist's portfalio:
sampling of the breadth, depth and quality of one's work, in order to
convey one's abilities, strengths or style, and achievemenBut unlike

an artist's portfolio, it must display work indirectly, through descriptions,
documents and various forms of evidence.

You may also peruse a cressction of other views and definitions:

x List1

Content

Depending on one's aim, thententsof a teaching portfolio might include
any of the following:

A *statement of teaching philosophyr goals

A summary of theoles and responsibilitiesne has adopted
as an expression of those goals

A summary oteaching methodsstrategies and teaching
environments employed towards meeting those goals

A * feedback/evidence from students
A * feedback/evidence from peers

A feedback/evidence from other@dministrators, alumni,
etc.)

A * reflectionon feedback, includingelfreflection

A documentation of improvement towards one's stated go

A samples of work oproducts of teachingfrom syllabi or
videotapesto papers published by studentsiterpreted
and analyzedo show student learning or aspects of the
learning environment

A habits ofseltassessmenand improvement

A personal goals or objectivésr the next several years

A evidence and discussion pfofessional development
including professional educatiemelated activities, teaching
related service, research, innovation, publications and
grants

A recognition of teaching achievements, including awards, Elements denoted by a star (*) are considered here

published papers and invited presentations as the core of an effective portfolio, especially for the

A anindexto further evidence or archive of materials first version.
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The Central Role of Teaching Philosophy

What characterizes good or effective teaching? That depends, in part, on
how one frames thaims or goals of educationThus, defining the ends of
education is perhaps the first step in reflecting on teaching. But who
determines these ends, and on what authority or with what justification?

One approach is to articulate a consensus on a set of goals that all teache
might share in common. But there can be healthy disagreement about wh:
constitutes a good education and thus what characterizes good teaching.
For example, are we training students for bgigying jobs, or are we
educating them in a more classical, liberal arts sense? Is the ideal product
skilled technician or a reflective thinker, or necessarily a combination of
both? What should be the product of our educational efforts? A model for
our approach to establishing standards might well come from other realms
of academic discourse and the traditiomcédemic freedom One

dimension of academic freedom is the privilege and responsibility (both) o
defining or characterizing one's position on the goals of education. Hence,
the starting point for anyone assessing his or her teaching through a
portfolio is to characterize its ends istatement of teaching philosophy

By considering educational philosophy fully, teaching becomes grounded
in a purpose deeper than what might be described, more plainly, as one's
teaching responsibilities. Here, the goal of developing a description of one
philosophy or pedagogical goals is a movement towa@® meaningful
teaching It is an essential tool for clarifying one's actions, anddles

and responsibilitiethat one adopts. At the same time, the scope of
education is appropriately broadened beyond mere classroom encounters
One can more easily see mentoring, research guidance, extracurricular
forums, etc., as integral components of education. Teaching need not be
equated with "courses taught."

...in ways that no other
assessment can,
portfolios prove a

connection to the Documentation and Interpretation
contexts and personal One aim of a portfolio, then, is ttbcumentone's teaching. This means
histories that characterize collecting and assembling various forms of relevant information or
evidence. One can be imaginative about souro@gen creating new tools

real teaching and make it _ _ _
(as in any research) to collect information that may be helpful.

possible to document the

unfolding of both As any academic knows, however, evidence does not speak for itself.
teaching and learning Hence, any volume of materialno matter how vast or impressiveneeds
over time.” interpretation . One needs to reduce the raw data, note patterns, synthesiz
Lee Shulman (1988 divergent sources of information, highlight significant features, etc.
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Format

Theformat of a portfolio may vary considerably. For a portfolio to be
effective, though, it must be informative and well organized. The Americar
Association for Higher Education (AAHE) suggests that a teaching
portfolio should be:

A structured
A representative
A selective

These are addressed further in the sections below.

Structure

Consider how a portfolio can communicate important traits through its
organization, creativity, thoroughness and neatnesg\gain,assembling
a portfoliois a creative act and expresses the author's abilities and style.

In an administrative context, a portfolio document becomes more valuable
(or perhaps more efficient) if there are clear expectatiofraimeworks

that can serve as a structure or scaffolding for building a portfolio. At
UTEP, we are just beginning to discuss and characterize these categories
the context of our institution. We encourage you to contribute to the
discussion. At present, this site is organized under three broad categories.

1. PROFESSIONALREFLECTION -- includes teaching philosophy, methods
and scope of responsibilities adoptedrudely, why and how you teach.

2. EVIDENCE (OR FEEDBACK) -- includes the familiar student course
evaluations, but also other forms of student
feedback, information from peers and others, along
with an analysis of products of teachigdargely a
retrospective analysis of your effectiveness, given
your own goals.

3.  PROFESSIONALDEVELOPMENT -- includes
evidence of professional growth, expansion of
teaching resources and future planiargely a
prospective view of your plans and continued
potential for growth.

OCTOBER 2009 A TC




Scope: Selective or Exhaustive?

Particularly where one aims to document one's achievement in teaching, t
initial tendency is often to be exhaustivéo documeneverything lest

some important element be omitted. On the other hand, if a portfolio is to
be read- either by a peer or an administrateit must be readable. While
being comprehensive, it must alsodmcise A portfolio is not an archive
though it may be built from one and refer to it. As artists, photographers
and architects know, a portfoliosglective

Consider, for example, a familiar academic document: the grant proposal.
In this case, a vast amount of information must be concentrated and
presently cogently and persuasively in a limited amount of pages that can
be reviewed effectively. Where appropriate, of course, well organized
appendices may provide supplemental information or evidence. When the
portfolio serves as a vehicle for decision regarding tenure or promotion, it
becomesn argumentative device much like many scholarly papers. All
information should beneaningfullyinterpretedandrelevant Authors may
reflect on how their argument and evidence are consolidated or well
focused-and how their skills imssembling portfolio themselves reflect

on their skills in assembling and presenting evidence.

In research publications, it is customary not to cite failures. Hence, by
analogy, one may well refrain from profiling in a portfolio the areas where
teaching skills are underdeveloped or need improvement. Whether a
portfolio should be selective by showing only one's best work (see also
"Representativeness” below), however, is still a subject of debate.
Occasional failures may reflect a spirit of innovation and can be viewed
positively if they lead to subsequent improvement or reflectiogoatsfor
professional development.

Concrete recommendations lemgth vary considerably across different
institutions. Texas A&M University and Seldin (1997), for example,
suggest limiting a portfolio tten pagedased on experience (well, would
youwant to read more than that?). Here, we will assume that different
individuals, even at the same institution (colleague, departmental teaching
committee, department chair, dean, provost), will likely be inclined to read
the same portfolio atarying levels of depth Hence, the portfolio might
bedesignedn layers to accommodate different reader@s a document
whose length expands or contracts, depending on the reader. Alternativel
a base portfolio might be organized flexibly or in modules that can be
adapted and rassembled to suit given circumstances.
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Scope: Representativeness

While a portfolio as a portfolio must be selective, it must usually be
comprehensive as well. Its scope must reflect achievement or work as
wide as one's responsibilities. Hence, one should address an effective cro
section of one's teaching, not merely a "selective" glimpse of a specializec
subsection of one's work.

A portfolio may be an occasion to celebrate past achievements. On such
occasions, a focus on one's most outstanding accomplishments may be
appropriate. At other times, the focus may be on demonstrating potential
for the future, or on sharing one's achievements for others to apply. In the:
circumstances, the emphasis may be on general skills, strategies or habit:
That is, one might strive towards addresgagerns of skills or

behavior, not the exceptional episodes. Again, this may require the
creative synthesis of material.

On-Going Process

One aim of a portfolio is to promoteflective practicein teaching. Thus,
the product of that thinking will itself be constantly changing. One should
expect to add to an@viseone's portfolio on a regular basis. Having a file
for collecting material to review periodically is one way to ensure that the
portfolio becomes a process, not just an idle snapshot. A recent AAHE
document proposes, in fact, that "reflective practice and improvement
should be a part of what we mean by (and evaluate and reward in) good
teaching."

Guidance: Standards and Samples

Consider once again the artist's portfolio. It may follow certain patterns of
content and format, but there are no rules set in stone. Therefore, while th
document characterizes what a portfolio might be, it is only a guide. What
common standards or frameworks will apply at UTEP will ultimately result
only from faculty discussion on evaluating teaching.

One source of guidance is througkemplars One develops understanding
through viewing other people's work and participating in the process. We
have assembled links to sos@mpleonline.

A separate section on this site considers how we might Begiilewing
and Evaluating Portfolios
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Finally, note that our collective vision of portfolios (at UTEP and in the
Academy, more broadly), like the individual portfolios themselves, will
likely evolve.

STAGE 1: GETTING STARTED

This section taken frorittp://
sunconference.utep.edu/CETal/
resources/portfolios/stages.htrfused

with permission of University of Texas at
El Paso). We thank Harry Meeuwsen for
this permission.

If a teaching portfolio is mandated by circumstance, how does one make
the project one's own, more personally fruitful? Teaching is a form of
scholarship and it is creativand documenting and sharing that work
through a portfolio should be rewarding and-sdfirming and equally
creative. Remember that many people who start the process of building a
portfolio somewhat blindly often find it more valuable for themselves than
they originally imagined. Overall, you need to get your teaching down on
paper-why and how you do it and how effective it is by the standards you
set. Remember thédaming with a colleagugay make it easieiand more
intellectually rewarding.

First

Clarify, even if in crude terms, why you are embarking on this task, who
your reader will be, and what you hope to communicate. Basically, remind
yourself why you are doing this, and therefore what kind of portfolio you
are creating. A little fuzzy here? Then sort throughdéecription of

teaching portfoliostheir varied roles and benefitand perhaps browse
through a fewsample portfoliosor talk with colleaguesas a way to spark
your thinking.

Second

Reflect on why you teach, what you hope to accomplish with students, ho
you conceive teaching and how you organize your courses (to the extent
that you do) to reach your aims. In no time, you will have drafted your
Statement of Teaching Philosophiye foundation of your portfolio. There
are many possiblexercisesvailable to prompt and clarify your thoughts
here. If appropriate, narrow your focus to one course; the rest can come
later. This initial task is often the most valuable, as it allows you to
recognize and highlight the worth in what you are doing and to clarify your
personal goals. Teachers often enjoy rewriting and deepening their
statements of philosophy as they mature through their teaching career.
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Next

Take a deep breath. You now need to subject yourself to some serieus se
evaluation. To what degree are you reaching your goals? How effective ar
you? Sound slightly scary=ear of exposing weaknessgsypical. Press
onwards. Be honest with yourself and be authentic to your goals.

Enlist the support of your students and your peers. Get the information
from them that will help you know if you are doing a good{ahd that
will allow you to document your achievement. The simplest forms are:

X compose a probative course evaluation (both
A semesteend, as a summary, and
A mid-term, as a formative tool)

X invite a peer to visiand comment on your class

Perhaps you already have some of this information saved in a file. If not,
you should probably open a file for collecting evidence as it appeatrs.
Thinking through your philosophy and the evidence you need may help yo
become more sensitive to recognizing and holding onto bits of relevant
information, and even to finding opportunities for collecting information.
Scan the possibilities ddrms of evidenceéo help keep your mind open

here.

Finally

Sit down with all this information and processthat does it mean to
you?What information can you add from your own perspective? How does
this information help you reshape your skherim objectives, guide a

revision in your teaching methods, or inspire you to search for new
strategiesMterpretthe data and synthesize it (as you would for any form
of scholarly activity) and present it coherently in your written portfolio.
Congratulations, you now have a document ready to share with others.

Looking Ahead...

Begin to think about ways to develop your teaching and to document your
growth and improvement (s€&eofessional Developmeént

To summarize, the "Getting Started” map is:

Getting Started
I feedback from students (course evals.
Teaching Philosophy 9 feedback from peers (classroom visit) 9 interpret & summarize
q seltevaluation
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To summarize, the "Developing an Emerging Portfolio" map is:

Developing an Emerging Portfolio
' more information (depth)

teaching philosophy q different forms of learn, explore, experiment, and
& methoo!ology <=======> || information (robustness) develop new strategies
seen in specific practices 1 seltanalysis (video?)

(Stage 3 on portfolios for tenure review has
been removed here, as it was less relevant to
our situation in New Zealand)

STAGE 4: BEYOND TENURE

This section has some good suggestions that S0, your professional status is secure. And your teaching is fine by many
e2dz O2dA R dzaS G2 &dzLlLi2 Nihnf&rtr8) WRat'SHeRt?Personal growth certainly doesn't stop. In

requirements for promotion

particular, as teachers become good teachers, then veteran good teacher:
they are ready to share their expertise with others (see Hutchings, 1996).
Professional development in education blurs into professional service.

Consider "archiving" effective teaching in spectfmurse portfoliogs a
legacy for other teachers (Hutchings, 1996, Chap. 5). Be attentive to notin
the kinds of details that guide teachers, not just the description of the
course. Distill your best practice.

Consider ways to mentor other teachers, not just your research students.
Collaborate with peers in course development. Adopt leadership positions

Show that you are "keeping up with" developments in teaching and
pedagogy and integrating them into your teaching. Follow through on long
term evaluation of studentsfrom outstanding to mediocre students.

Upcoming Professional Development Opportunities

3 November  9.00-10.30 Professional Goal Setting for Managers

4 November  9.00-12.00 Effective Meetings

12 November 10.30-12.00 Introduction to Video, Audio and Desktop Captureecording Material for
Teaching and Learning and iTunesU

1 December 9.00;10.30 Professional Goal Setting for Managers
8 December 9.00¢12.00 Dealing with People More Effectively

Contact Mike Bell (mikebell@waikato.ac.nz) for details. Book through iWaikato (My Work > Staff Development > Coming Events)
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Philosophy
Feedback from Students
Feedback from Peers
Self
Other Feedback

Professional Development

General

Philosophy
Feedback from Students

Feedback from Peers

Self

Other Feedback
Professional Development

General

Stages 1 & 2 of Portfolio Development
Stage #1
write
course evaluations
classroom visits

selfanalysis

assemble basics

Stages 3 & 4 of Portfolio Development
Stage #3
articulate
habits of formative evaluatio
letters +

articulating style, synthesis v
research & service

analyze products of teachin
habits of development

patterns of behavior

Bibliography

Stage #2
refine w/ practice
detailed analysis
syllabi review & dialogue
shaping goals
collect products of teaching

experimentation, workshops

robustness & depth of evidence; prof.

Stage #4
share
longterm follow-up

collaboration

distillation of best practice

course portfolios
leadership, publications

sharing with junior peers

John Zubizarreta. 1997. "Improving Teaching through Portfolio Revisions."
Fr. 374L in P Seldin (edJhe Teaching Portfoli@d ed, Bolton MA: Anker
Publishing.

Make a space
place for tea

Some of the best learning happens
through conversation and most of the
working life of academics is focused

Feter Ce din and John Zubizarreta. 1997. "Key Points in Revising a Portfolio
Pp. 25563 in P. Seldin (ed.Jhe Teaching Portfoli@d ed, Bolton MA:
Anker Publishing.

Hutchings, Pat. 19964aking Teaching Community Properyashington
DC: AAHE: See esp. Chap. 3 on "Mentoring."

around the department. So why not
make the occasional space for
conversation about teaching in your
department?
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STAGE 2: DEVELOPING AN EMERGING PORTFOLIO

Once secure in having a simple teaching portfolio to submit for evaluation,
your next task is more subtle. You want to collect evidence that is deeper
and more robust (from various independent sour@s) more personally
informative. In addition, you want to build a habit of reflecting on and
improving your teachingand to document your ability to develop
professionally and to grow. For example, now is the time to begin
experimenting a bit, building on what works. This is also the stage to
considervideotapingyour class and analyzing it with someone who has
some experience to help you notice things and consider how to amplify
your strengths and to explore alternatives where weaknesses appear.

Robustness of Evidence

Any scholar knows the importance of a diversity of independent evidence.
Consider, then, the variofisrms of evidencéhat might reflect on your
teaching- from pre/posttest measures tettersfrom students angeer
review of syllabi How might you best profile your strengths or style as a
teacher? Look beyond student evaluations and peer visitation to get
feedback and to document your teaching achievements.

Depth of Evidence

Review again the various forms of evidence and consider where more
detailed, specific or systematic information would be helpful. Are there
trends in your student evaluations across several semesters? Have you
addressed specific weaknesses revealed by previous assessments? Have
you initiated regular dialogue with your peers? etc.

Evidence of Professional Development
Consider that a central dimension of a good teacher is an effort to become

\Rz:ter teacheProfessional developmeistkey to longterm success and

personal reward. Maybe developartnershipvith another teacher for
discussing teaching strategies and problems, enhanced by mutual
familiarity.

Teaching Philosophy & Methodology Reconsidered

Wading through all this information may well elicit new thoughts regarding
W the aims and methods of teaching. The portfolio is a living document, and
/ you should take the opportunity to update these sections. With further

work, you may also be better able to articulateréhationship between
: n

your general philosophy and specific practieadd that, too.
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An Innovative Way of Gaining Student

Feedback on Teaching and Papers

Kerth, N. (200Broject Retrospectives: A
Handbook for Team Reviewsdew York:
Dorset House Publishing

RN

This method, Retrospectives, was recommended by Computing and

Mat hemat i cal Sciences |l ecturer An
co-teaches with Angela on a paper. Interviews were held with both Angela
and two of her students, Gabe Young and Laura Bocock, to provide a
6roundeddé view of the method. Gab
named.

This process is one that Angela regularly uses both in her teaching at the
University of Oxford, U.K., and with her students here at the University of
Wai kat o. ltds an interactive, fle
how the course has gone, and what ideas they may have for improvement
When she introduces the process to students by sending a Moodle postin
in advance, Angela writes:

Aln the movie Dances with Wol ves,
the success of a buffalo hunt by telling and retelling the story of the hunt
over a campfire. Telling the story is a very important ritual because it
provides a lesson for all of the hunts to come. It is the way wisdom is
passed on [story from Norman Kerth, see footnote below].

In the software engineering field, a retrospective works
much the same wayits purpose is to help you review
your most recent project (or in this case University
course), in order to understand what happened, what
worked well, and what to do differently next time. It is
not an activity of finding fault with anyone, but rather
an activity for learning from our experiences.

To have gotten to this point in the course, you have

expended a great deal of effort and made many

sacrifices. In a sense, the effort and sacrifice are the

tuition (along with the actual $) that you paid. Now the
guestion is, What did you learn? Learning is what this retrospective is all
about: It is about improving your practice by reflecting on your recent
experiences. Hence | have coupled this lecture with the exam preparation
aspect of the course.

During the retrospective, we will review the entire course from many
different perspectives, using as much factual information as can be
discovered. The review is much like an archaeological research project in
that we want to learn and remember, in part, by collecting and analyzing
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